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Appendix	A	

Descriptions	and	examples	of	the	different	dialogic	talk	moves	

 

TEACHER TALK MOVES DESCRIPTION EXAMPLE 

Goal 1: Share, Expand, Clarify 

 

Encourage children to share, 

expand and clarify their 

initial ideas or utterances 

 

 

1.1 Time to think 

 

Verbally encourage children to 

take some time to think 

 

“Let’s all take a minute to think 

about it” 

  

1.2 Say more Encourage children to say more 

about their initial idea or press 

them to clarify their thoughts  

 

“Can you say more about what 

you mean with shield?”  

1.3 Revoicing  Rephrasing or restating (parts) 

of a child’s utterance, in order 

to verify, rebroadcast or 

position the initial utterance 

and to create a space for the 

child to agree/disagree, say 

more, negotiate, etc.  

  

“So, you are saying that the red 

part, that’s his shield?”  

 

 

Goal 2: Listen to one another  Encourage children to listen 

to one another  

 

 

2.1 Repeat or rephrase  Encourage children to repeat or 

rephrase another’s child 

contribution in order to 

stimulate children to listen to 

one another and taking other’s 

ideas seriously 

 

“Who can repeat what Dana 

just said?”?”  
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Goal 3: Reasoning 

 

Ask children for evidence 

and stimulate them to 

deepen their reasoning 

 

 

3.1 Why 

 

 

 

 

Press children for reasoning or 

ask them to come up with the 

rationale behind their initial 

idea  

“Why do you think the ladybug 

needs a shield?” 

3.2 Challenge or 

counterexample 

Encourage children to come up 

with a counterexample or 

challenge an initial claim  

 

“Does it always work that way?”  

Goal 4: Think with others Encourage children to think 

with each other and build on 

each other’s ideas 

 

 

4.1 Agree or disagree  

 

Encourage other children to 

agree or disagree with one 

child’s initial idea  

 

“Jurre, do you agree with Sara’s 

idea? Why?” 

4.2 Add on  

 

 

Encourage children to add on or 

respond to someone else’s idea  

 

“Who can add on Sanne’s idea 

about the shield of the ladybug?”   

4.3 Explaining someone else 

 

Ask children to explain what 

someone else means  

 

“Who can explain what Douwe 

means when he says that?”   

Goal 5: Metacommunication  Encourage children to reflect 

on their communicative 

performance and the 

understandability of their 

oral messages 

 

 

5.1 Metacognitive guidance  Explicitly indicating a problem 

of non-comprehension and 

“I don’t know/understand what 

you mean” “What do you 

mean?”  
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encourage children to rephrase 

their initial message 

 

 

 

5.2 Conversational ground rules Explicitly pointing at 

conversational ground rules 

that apply to the group, 

negotiate new rules and 

stimulate children to reflect on 

their communicative 

performance  

“Why is it important that we 

listen carefully to one another?” 

“What rules did we agree upon 

to talk with each other?” 
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Appendix	B	

Summary	of	the	classroom	conversations	used	in	our	intervention	

 

In our MODEL2TALK intervention, we provided all teachers with a manual, in which 

we gave suggestions for six thematic classroom discussions on animals. For every 

classroom conversation, we provided the teacher with detailed background 

information on the animal that would be discussed. Once every week, teachers 

orchestrated a whole-class discussion on another animal. Sometimes this was an 

extraordinary animal from far away; other times, it was a familiar one from the 

children’s direct environment. Below, we will give a short summary of the content of 

these six conversations.  

 

Classroom	conversation	1:	The	platypus	

In this first classroom conversation, the children and teacher talk about the platypus, 

a duck-billed, beaver-tailed, otter-footed, egg-laying mammal living in Australia. The 

teacher starts with a short introduction on the thematic classroom discussions on 

animals and explains that the children will talk and learn about different animals for 

the next six weeks.  

 After the introduction, the teacher projects a picture of the platypus on the 

interactive whiteboard (picture is provided in the teacher’s manual). The children 

take a closer look at the picture and talk about: ‘What do we see?’, ‘Can we give a 

detailed description of this animal?’, ‘Is it a male of female? Why?’, ‘What is this 

animal doing?’. Next, the children and teacher think together about the following 

questions: ‘What does this animal eat? And how does it collect food?’, ‘Do you think 

this animal will have babies? How?’, ‘How do you think this animal will sleep? And 

where?’, ‘Do you think this animal has many friends? And what about enemies?’, ‘Is 

this animal able to move fast?’, ‘What would you do if you encountered this animal in 

your backyard?’, and ‘Do you want to have this animal as a pet? Why?’. Finally, the 
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children and teacher reflect on the conversation they had: ‘What have we learned 

about this animal?’ ‘What questions do we still have?’. 

 

Classroom	conversation	2:	The	water	strider	

In this second classroom conversation, the children and teacher talk about the water 

strider, an extraordinary animal that is able to glide of the water’s surface. First, the 

children watch a short YouTube video on the water strider. Next, the teacher projects 

a picture of the water strider on the interactive whiteboard (picture is provided in the 

teacher’s manual).  

 After this short introduction, the children and teacher talk about the same 

topics as in the first classroom conversation (i.e., ‘What do we see?’, ‘What does it 

eat?’, ‘Do you want to have this animal as a pet?’, and so on). 

 

Classroom	conversation	3:	The	rhino	

In the third classroom conversation, the children and teacher talk about the rhino, an 

enormous mammal that mainly lives in Africa and Asia. The teacher projects a picture 

of the rhino on the interactive whiteboard. Next, the children and teacher talk about 

the same topics as in the first classroom conversation (i.e., ‘What do we see?’, ‘What 

does it eat?’, ‘Do you want to have this animal as a pet?’, and so on). 

 

Classroom	conversation	4:	The	ant	

In the fourth conversation, the children and teacher talk about the ant, a small insect 

that most children will be familiar with. First, the children watch a YouTube video on 

collaborating ants. Next, the teacher projects a picture of the ant on the interactive 

whiteboard (picture is provided in the teacher’s manual). 

 After watching the video, the children and teacher talk about the same topics 

as in the first classroom conversation (i.e., ‘What do we see?’, ‘What does it eat?’, ‘Do 

you want to have this animal as a pet?’, and so on). Furthermore, the children and 
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teacher discuss why ants often times collaborate and whether or not they like to 

collaborate with other children.  

	

Classroom	conversation	5:	The	mouse	

In the fifth classroom conversation, the children and teacher talk about the mouse, a 

well-known animal that most children will know. First, the teacher reads a letter from 

Kees Moeliker, an employee at the Natural History Museum in Rotterdam. Moeliker 

writes to the children that he has received a very special package from the mailman. 

On the package was written ‘from the Dutch parliament’ and in it was a dead mouse 

(including mouse trap and small bits of peanut butter). Kees Mouliker writes that he 

has been thinking who has send this package, why there was a mouse in the building 

of the Dutch parliament, and how these small bits of peanut butter did get on the fur 

of the mouse). Mouliker asks the children for help.  

 After this short introduction, the children and teacher talk about the same 

topics as in the first classroom conversation (i.e., ‘What do we see?’, ‘What does it 

eat?’, ‘Do you want to have this animal as a pet?’, and so on). Furthermore, they try to 

help Kees Mouliker with answering his questions.  

	

Classroom	conversation	6:	The	ladybug	

In the final classroom conversation, the children and teacher talk about the ladybug, 

a small insect that will be familiar for most of the children. First, the children watch a 

video on a flying ladybug. Next, the teacher projects a picture of the ladybug on the 

interactive whiteboard.  

 After watching the video, the children and teacher talk about the same topics 

as in the first classroom conversation (i.e., ‘What do we see?’, ‘What does it eat?’, ‘Do 

you want to have this animal as a pet?’, and so on). 
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Appendix	C	

Items	of	the	Subject	Matter	Knowledge	Test	

 

Items of the verbal Subject Matter Knowledge Test (SMKT) used in the intervention 

study.  

 

Name:  B/G 

Name school:   Grade: 

Date:  Test administer: 

Remarks:    

 

I will ask you a few questions and you may give the answers.  

1. How many legs does a dog have? 

  Points: 

1 point Four  

0 points Wrong answer  

 

2. Can you name some animals? (Can you name some more animals?) 

  Points: 

1 point The child names a minimum of three existing animals   

0 points The child names mythical or fictional animals and/or names less than 

three animals 

 

 

3. How many legs does a bird have?  

  Points: 

1 point Two  

0 points Wrong answer  

 

4. Name an animal that lives in water.  

  Points: 

1 point The child names the name of an animal that lives in water  

0 points The child names the name of an animal that does not live in water or 

names the name of a mythical or fictional animal 

 



APPENDICES 
 

	 171 

 

5. Name an animal that gives us milk.   

  Points: 

1 point The child names the name of an animal that gives us milk, such as a 

cow, goat, sheep, donkey 

 

0 points The child names the name of an animal that does not give us milk or 

names a baby or human 

 

 

6. Show table C.1 to the child. Point to the picture on which you see an insect.  

  Points: 

1 point The child points to picture 3 (an insect)  

0 points Wrong answer  

 

7. Show table C.2 to the child. What is the name of this animal?   

  Points: 

1 point Ant  

0 points Wrong answer  

 

8. Show table C.2 to the child (if the child incorrectly answered question 7, the test administrator says 

that the animal in table 2 is an ant). What do you know about ants? (Can you say more about it? The 

test administer evaluates the quality and richness of the answer).  

  Points: 

2 points The child can tell a lot about ants, such as that there are different 

species (black and red ants), that ants will eat almost anything, that 

some ants build anthills, that ants work together, that ants are very 

strong 

 

1 point The child can only tell two different things about ants  

0 points The child can only tell nearly nothing about ants, tells about 

something else, or tells things about ants that are incorrect or 

fictitious 

 

 

9. Show table C.3 to the child. Point to the picture on which you see a pond skater.  

  Points: 

1 point The child points to picture 2  

0 points Wrong answer  
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10. Show table C.3 to the child. Can you explain how the pond skater can walk on water? (Can you 

say more about it? The test administer evaluates the quality and richness of the answer).  

  Points: 

2 points The child gives a plausible and coherent explanation. For example, 

the child explains that the pond skater can walk on water thanks to 

his small weight. Other possible explanations: the pond skater only 

touches the surface of the water with his legs, the hairs on the legs 

keeps the water away, the pond skater is only able to skate on 

relatively clean water.  

 

1 point The child does not give a complete explanation, but does think in the 

right direction. For example, the child explains how the pond skater 

walks on water (skating, rowing).  

 

0 points The child gives no explanation or gives an incorrect, irrelevant, or 

incoherent explanation.  

 

 

11. Show table C.3 to the child. What is the name of this animal? (Test leader points to picture 1, the 

platypus).  

  Points: 

1 point Platypus  

0 points Wrong answer  

 

12. Show table C.3 to the child. What is the name of this animal? (Test leader points to picture 3, the 

mouse).  

  Points: 

1 point Mouse  

0 points Wrong answer  

 

13. Show table C.3 to the child. What is the name of this animal? (Test leader points to picture 4, the 

rhino).  

  Points: 

1 point Rhino  

0 points Wrong answer 
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14. Show table C.4 to the child. What is the name of this animal? 

  Points: 

1 point Ladybug  

0 points Wrong answer  

 

15. Show table C.4 to the child. (if the child incorrectly answered question 14, the test administrator says 

that the animal in table 4 is the ladybug). Can you explain why this ladybug is red? (Can you say more 

about it? The test administer evaluates the quality and richness of the answer).  

  Points: 

2 points The child gives a plausible and coherent explanation. For example, 

the child explains that the red (bright) color warns predators that the 

ladybug tastes really bad and might be poisonous.   

 

1 point The child does not give a complete explanation, but does think in the 

right direction. For example, the child explains that the bright color 

impresses other ladybugs.  

 

0 points The child gives no explanation or gives an incorrect, irrelevant, or 

incoherent explanation.  
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Table C.1 

Support material Subject Matter Knowledge Test: Pictures of a fish, dog, ant, and salamander  

1 

 

 

 

 

 

2 

3 

 

 

 

4 

 

 

Table C.2 

Support material Subject Matter Knowledge Test: Picture of an ant  
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Table C.3 

Support material Subject Matter Knowledge Test: Pictures of a platypus, pond skater, mouse, and rhino 

1 

 

 

2 

3 4 

 

 

Table C.4  

Support material Subject Matter Knowledge Test: Picture of a ladybug 

 

 

 

 

 

 

 

 

 

 

 

 

 


